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The notion of communicative competence in the context
of foreign language learning

Anomayis. Cmamms npucesaueHa BSUCBIMJIEHHIO MA aHANi3y No2nioie
3apyOidNCHUX MA GIMYUUZHAHUX YUEHUX MA OCHOBHI NOJONCEHHS KOMNEMEHMHOCMI 5K
CMPYKMYPHO20 KOMNOHEHMA IHULOMOBHOI KOMYHIKAMUBHOI KOMNEMEeHMHOCHI.
Poskpusaemvcs cymuicmo KOMYyHIKAGMUHUX NOHAMb Y KOHMEKCMI 080J100iHHS
[HO3eMHUMU MoB8amu. 30TUCHIOEMbCA AHANI3 MA NOPIGHAHHA CMPYKMypu ma
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BU3HAYEHHS KOMYHIKAMUBHOI KOMNEMEeHMHOCMI 3-NOMIJNC 00CNIOdCeHb. Y cmammi
ONUCAHO NOHAMMS «KOMYHIKAMUEHA KOMNEMEHMHICMbY, d MAKOXC i1i CmpyKmypa.
Bucsimneno 6uou axi 6yau 3anponoHo8aHi K 3apyOidcHUMU, MAK | GIMYUZHAHUMU
00CNIOHUKAMU. 3O0IUCHIOEMbCA AHANI3 NOHAMMS «KOMYHIKAMUBHA CMpamezisny.
Ilpoananizoeano cmpykmypy ma NOHAMMA  IHUWOMOBHOI  KOMYHIKAMUBHOL
KOMNEmMeHmMHOCMI AK KOMNAEKCY 3HAHb, YMIHb MA HABUYOK, AKI GUKOPUCTNOBYIOMbC
8np0006c npogecitinoi dianvHocmi. Takoxc  6paxosaHo OaHux acnekm OJisl
Camoocsimu ma po3guUmKy 6 YbOMy GUNAOKY Manudoymuix npogecionanis. OcHo8Ha
Mema 8U8UEHHs THO3EMHUX MO8 - 080J00IHH IHO3EMHOI0 MOBNIEHHEBOIO OISNbHICMIO.
YV npoyeci eusuenns iHO3eMHUX MO8 BANCIUBO YCBIOOMIIOBAMU PIZHUYIO MIIC
MAaKuUMU NOHAMMAMU, K MOBA (3HAKOBA cUCmeMa), MOGIeHHs (Npoyec CHLIK)8aAHHS.
yepez MO8Y) mMa MOBIEHHEBA OIfNbHICMb (€OHICMb MO8U mMa MO8leHHs). o
CKNA00BUX ~ KOMYHIKAMUBHOI ~ KOMNEMEeHMHOCMI  Hanexcamv | GMIHHS
ycgioomaosamu ma ooramu KomyHikamueHi oap'epu. Came yi d6ap'epu moorcymo
BUHUKAMU, HANPUKAAO, NpU BIOCYMHOCMI PO3YMIHHA CUmyayii CniiKy8aHHs;
BHACNIOOK PI3HUX NO2HA0i8, OaueHb (COYIANbHUX, NONMUYHUX, peNiciliHUX,
gaxoeux). Oxpim moco Haoani ICHYe Heabuska nompeda y OOCHIONCEHHI
npogecitiHo-0piEHMOBAHO20 THUOMOBHO20 CHIIKY8AHHA, AONCE BOHO BUCMYNAE
OCHOB010 8 Npoyeci 83aemMo0ii 3 Maubymuimu haxisysamu.

AxmyanvHicms 00CAIOHCYBAHOI MeMU BUSHAYAEMbCA  MUM, WO DPO3GUMOK
CY4aCHO20 CYCRIIbCMBA , 8CMAHOBIEHHA 63AEMO38 A3KI8 MAd MPAHCKOPOOHHO20
cnigpobimuuymea  Oedani Oinvuie 3anexCumv 6i0 3HAHHA [HO3EMHUX MO08. Ak
HACNIOOK [HUWOMOBHE CNIIKYB8AHHA MA CRIGNPAYT MIdIC PI3HUMU KpaiHamu ceimy,
BUMA2AE OHOBIEHHS MA CYMMEBUX 3MIH Y Memooax ma nioxo0ax 00 6UGUEHHS
IHO3EeMHUX MOS.

Knrouosi cnosa: xomynikamuena KoMnemeHmHicms, CKIA008i, cmpyKmypa,
@yHKyii, cmpameeii, IHUOMOBHE CNIIKYBAHHL.

Abstract. The article is devoted to the coverage and analysis of the views of
foreign and domestic scholars and the main provisions of competence as a structural
component of foreign language communicative competence. The essence of
communicative concepts in the context of mastering foreign languages is revealed.
The analysis and comparison of the structure and definition of communicative
competence between researches is carried out. The article describes the concept of
"communicative competence", as well as its structure. The species proposed by both
foreign and domestic researchers are highlighted. An analysis of the concept of
"communication strategy". The structure and concept of foreign language
communicative competence as a set of knowledge, skills and abilities used during
professional activity are analyzed. This aspect is also taken into account for self-
education and development in this case of future professionals. The main purpose of
learning foreign languages is to master foreign speech activity. In the process of
learning foreign languages, it is important to be aware of the difference between
such concepts as language (sign system), speech (the process of communication
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through language) and speech activity (unity of language and speech). Components
of communicative competence include the ability to understand and overcome
communication barriers. These barriers can arise, for example, in the absence of
understanding of the communication situation due to different views, visions (social,
political, religious, professional). In addition, there is still a great need for the study
of professionally-oriented foreign language communication, because it is the basis
in the process of interaction with future professionals.

The relevance of the research topic is determined by the fact that the
development of modern society, networking and cross-border cooperation is
increasingly dependent on knowledge of foreign languages. As a result, foreign
language communication and cooperation between different countries of the world
requires updating and significant changes in methods and approaches to learning
foreign languages.

Keywords: communicative competence, components, structure, functions,
strategies, foreign language communication.

Introduction. Given the processes of continuous development of relations and
cross-border cooperation of the world demand modern methods of teaching. The
main goal of teaching foreign languages should be the formation and development
of foreign language skills of students in situations that are as close as possible to life
and everyday realities, this contributes to their foreign language communicative
competence. Therefore, the basis of communicative orientation is the opportunity to
teach students to solve communicative problems to master communication in a
foreign language at a high level. In other words, noting to "“form skills and abilities
to freely express thoughts and feelings in all speech activities: listening, reading,
speaking, writing and in various spheres of communication: personal, public,
educational, in other words to develop the communicative competence of the
individual; to master the culture of speech” [10 p.15]. The purpose of the article is
to study and define the essence of the concept of communicative competence and
analysis of its structure in the context of teaching students to communicate in another
language.

The tasks are: 1) to reveal the essence and structure, types of the concept of

communicative competence and to analyze the features of the implementation of
communicative competence in foreign language teaching.
Methods and methodology of the research. In the course of the research we used
the methods of descriptive analysis, generalization, synthesis, as well as social,
psychological and cognitive approach. In addition to the above, comparisons of
previous studies and structural-functional analysis were used.

Presenting main material. The issue of communicative competence remains
relevant for decades, as it is an integral part of the educational process. The first to
introduce the use of the term communicative competence in science was the
American linguist D. Hymes in 1972, whose theory concerned the definition of a
dynamic category based on the unity of language and speech. According to D.
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Hymes, the essence of communicative competence is to understand the situational
relevance of a language. Also, his theory states that the structure of communicative
competence includes:

1) grammatical,

2) sociolinguistic;

3) strategic;

4) discursive competence.

This theory served as the first impetus for further progress in the field of
foreign language teaching [6 p.213]. A significant contribution to the study of the
theory of foreign language communicative competence in the 1980s was made by
M. Canale and M. Swain [12, p. 42-47] (M. Canale and M. Swain). Their theory has
gained widespread recognition and application. The essence of the theory is to
identify four main types of competence, which, due to interacting with the system of
knowledge and skills, form communication.

M. Canale and M. Swain identify the following competencies [12]:

- grammatical - the level of assimilation of grammatical material together with
vocabulary stock, rules of spelling and pronunciation, sentence construction;

- sociolinguistic - the ability to use and understand grammar appropriately
forms in different sociolinguistic contexts in order to perform individual
communicative functions (description, messages, etc.);

- utterance competence - the ability to combine individual utterances in a
logical and coherent message, using different syntactic and semantic means;

- strategic - the ability to use verbal and nonverbal means at the risk of
effective communication in case of "insufficient” level of competence of the
communicator.

Based on the analysis of various approaches to the interpretation of the
concepts of "competence™ and "competency”, the Russian culturologist O. Sadokhin
draws a number of important conclusions:

1) competence and competency are closely interrelated;

2) competence is derived from competency, but it characterizes the actual individual
subject as the bearer of competence;

3) the quantity and quality of professional knowledge of the subject are a prerequisite
for the effective implementation of its competence. [11p.54]

V. Barkasi, A. Gordeyev, S. Nikolaeva, O. Pavlyk and others paid significant
attention to the formation of aspects of professional foreign language competence.
It should be mentioned the structure of socio-cultural competence of
T.M. Kolodkowhich includes country study competence (ability of the individual to
be aware of knowledge about the people (native speaker), national character,
traditions, customs and to acquire knowledge in the field of education, culture) and
linguistic competence (ability of the student's personality to perceive, analyze,
evaluate and use the received information about countries the world through
acquaintance with their languages). N.I. Gaz points to the following components of
communicative competence:
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1) verbal-communicative competence;
2) linguistic competence;

3) verbal cognitive competence;

4) meta-communicative competence.

In the process of learning foreign languages, it is important to be aware of the
difference between such concepts as language (sign system), speech (the process of
communication through language) and speech activity (unity of language and
speech). The main purpose of learning foreign languages is to master foreign speech
activities. The communication process must be effective and this effectiveness
depends on the teacher-student relationship. In the context of the problem of
communication efficiency and communicative competence, it is expedient to
mention such a phenomenon in human interaction as a role that is a fixation of a
certain position occupied by a participant in the system of interpersonal relations.
[1; 3; 8] There are formal, intra-group, interpersonal and individual roles. In
particular, a formal role is a behavior formed in accordance with the assimilated
expectations of the environment associated with the performance of a particular
social function (student, teacher, subordinate, leader, etc.). Intra-group role - is the
behavior that is expected from the individual members of the group on a component
basis of existing relationships. The main qualitative characteristic of effective
communication is the focus - the orientation of the individual, first of all, on the
positive qualities in another person, which helps to reveal the personal potential of
the participant with whom we communicate. Emphasis, in particular, is placed on
cognitive processes in the structure of communicative competence. This is, first of
all, thinking - the ability to analyze actions, to see the motives that motivate them.
Factor of successful communication is also a socio-psychological perception, which
includes identification, empathy, social reflection. Thus, we can say that
communicative competence includes not only the personal characteristics of the
individual, but also in some way organized cognitive processes and emotional
(affective) sphere. Components of communicative competence include the ability to
understand and overcome communication barriers that may arise, for example, in
the absence of understanding of the communication situation due to different views,
visions (social, political, religious, professional). Barriers to communication can also
be psychological in nature, reflecting the individual psychological characteristics of
those who communicate, their established relationships: from friendship to hostility
to each other. [2] As well as sociability (ability to establish and maintain the
necessary contacts with other people);

* possession of meaningful information and the ability to operate on it;

» ability to partner and achieve mutual understanding.

In contrast to the above, the causes of poor communication can be:

* stereotypes - simplistic opinions about individuals or situations, resulting in

a lack of objective analysis and understanding of people, situations, problems;
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* oversaturation of the communicative space with information prevents the
adoption of relevant decisions, leads to unnecessary emotional overload, thereby
complicating relationships with others;

» "prejudices” - the tendency not to take into account what is contrary to their
own established views, what is new, unusual (*We believe in what we want to
believe™). One seldom realizes that another person's interpretation of events is as
legitimate as his own interpretation;

* bad relationships between people - if a person's attitude is hostile, it will be
very difficult to convince him of the fairness of your view;

* lack of attention and interest of the interlocutor, and interest arises when a
person realizes the importance of information for themselves: with this information
you can get what you want or prevent unwanted developments;

» disregard for the facts, i.e. the habit of drawing conclusions in the absence
of a sufficient number of facts;

» errors in the construction of statements: incorrect choice of words, the
complexity of the message, weak persuasiveness, illogicality;

 wrong choice of communication strategy and tactics.

As well as any of the professional competencies, the communicative
competence of the teacher is determined by at least three components:

* cognitive (what the specialist knows about this issue);

* operating room (as a specialist realizes his knowledge in practice);

* motivational (how a specialist relates to a certain area of their own activities).

For each of the participants in the educational process, the quality and
outcome of professional interaction will be determined:

« orientation of the individual (orientation to another person, to joint activities,
the desire to understand it, to maintain relationships);

* pedagogical tact and style of communication (the share of responsibility
assumed by the participants of joint activities should be adequate to contribute to the
end result, and forms of communication should reflect not only social status but also
other subjective qualities of the individual);

* the level of tolerance (personality trait, which implies its protection from the
effects of adverse factors, the formation of electoral tolerance of adverse actions
without reducing adaptive capabilities, manifestations of endurance, self-control).

There are many strategies, among which it is worth noting the communication
strategies of T. Van Dyck and W. Kinch, which are considered common and include
the following:

1) local connectivity strategies are aimed at establishing links between the
facts set out in the proposals;

2) stylistic strategies as those that allow to select and interpret language tools
according to the context;

3) rhetorical strategies as those that increase the effectiveness of verbal
communication contribute to the understanding of discourse;
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4) non-verbal strategies as those necessary for the processing of non-verbal
information;

5) macro-strategies as such that allow the addressee to guess the general
subject of the message, receiving only a minimum of information;

In the practice of communication, strategic competence is realized by
Important communicative skills to change one's own speech behavior according to
the specific situation of foreign language professional communication [4].

Communicative competence is always acquired in a social context. It requires
the individual to realize:

e own needs and value orientations, techniques of their work;

e willingness to perceive the new in the external environment;

e its capacity to understand the norms and values of other social groups
and cultures (real internationalism);

e own feelings and mental states in connection with the action of
environmental factors;

e ways to personalize the environment.

Thus, the communicative competence of a person is considered as an
ideological and moral category, regulates the entire system of human relations to the
natural and social world, as well as to himself as a synthesis of these two worlds.

Communicative competence involves the formation of relevant knowledge,
skills and qualities of the specialist, which contribute to effective interaction with
other subjects of the pedagogical process and the ability to solve problems of
pedagogical activity in the process of communication on an interpersonal basis. The
communicative competence of a future foreign language teacher is based on
knowledge of the rules and norms of communication by means of foreign and native
language and sensory experience that allow to navigate in situations of pedagogical
communication, understand motives, intentions, strategies of human behavior.The
content of communicative competence is also formed by communicative skills,
which, according to L. Karpova [7, p. 37], help the teacher to communicate with
students, colleagues, exchange information and on this basis to establish
pedagogically appropriate relationships with them. Communication skills are
interconnected groups of perceptual skills, verbal communication skills and
pedagogical technique skills. Perceptual skills are manifested at the initial stage of
communication, it is the ability to understand students and colleagues. To implement
these skills in practice requires knowledge of the value orientations of others. The
actual ability of verbal communication involves, first, attracting attention (through
speech, pauses, clarity), establishing psychological contact with the audience (to
convey information and perception of students) and management of communication
in the pedagogical process. Possession of pedagogical techniques provides effective
interaction with students in any situation, they are an external form of teacher
behavior and help him/her to create his/her own professional image, i.e. a set of
visual, internal, verbal and acting images.
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Developing the communicative competence in English as a foreign language
where English is taught as a foreign language is an aim that learners struggle to
achieve. Achieving such an aim depends on many factors related to teachers,
teaching situation, environment and learners themselves as well. There are many
learning strategies and activities that are usually selected for enhancing language
learning. These activities that enhance language learning are usually
communication-based activities and task-based activities. These activities usually
play a big role in developing communicative competence and enabling
communication skills in  comparison to those strategies of imitations,
memorization and repetition drills that mainly concern about language and its
structures rather than the use of that language. A new trend in the last third of the
last century was the emergence of the Communicative Language Teaching Approach
that recommends teaching English through communication or by using it.

Prospects for further research are to study the theoretical and methodological

basis for the formation of strategic communicative competence in foreign language
communication of future professionals in higher education.
Conclusions. Communicative competence is based on knowledge of the rules and
norms of communication by means of foreign and native language and sensory
experience, which allow to navigate in situations of pedagogical communication, to
understand the motives, intentions, strategies of human behavior. Researcher (A.
Hadley) [5, p.79-86] in her work "Teaching language in context” emphasizes the fact
that foreign language competence is the basis of communicative culture of a person
who is directly involved in learning a foreign language.

In particular, A. Hadley emphasizes that the communicative culture
necessarily includes the already formed foreign language competence, i.e. internal
readiness, as well as the ability to communicate effectively in a foreign language.
Communicative competence requires pre-formed relevant knowledge, skills and
qualities of a specialist, which will promote effective interaction with other subjects
of the pedagogical process and help to solve problems of pedagogical activity in the
process of communication on an interpersonal basis. The communicative
competence of a future foreign language teacher is based on knowledge of the rules
and norms of communication by means of foreign and native language and sensory
experience, which allow to navigate in situations of pedagogical communication
taking into account the structure, components and types of communicative
competence and communication strategies.
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